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Activity 4.2.  
 
Inclusive Education for Accepting 
Diversity 
 
Dávid-Kacsó Ágnes, Maria Roth 

 
 
 
Activity 4.2 started to unfold in December 
2014, by signing contracts with schools that 
opted for this activity during the ROMEDIN 
micro-research that was previously carried 
out (see Activity 1)1. Its main purpose is to 
increase schools’ inclusion degree by 
implementing the “Social Inclusion Index” 
(Booth, Ainscow, 2007), a method 
developed in Great Britain, that aims to 
improve the learning environment by 
implementing the values of inclusion. 
 
 
Activity Unfolding  

 
As the Index implementing process is a 
lengthy one, activities are still unfolding, 
but a series of notable outcomes is already 
emerging. We presented our reports in 
November 2015  in each of the schools that 
we covered and in December we will also 
organize events related to this topic.2    

                                                 
1
 The involved schools and the number of 

participants attending the meetings were included 
in the ROMEDIN Newsletter no. 11-12. 
2
 These might be connected to the Inclusive School 

Action, which is a part of the Inclusive Schools 
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Two teachers meetings were organized in 
each of the participant schools, in order to 
rank the basic concepts employed while 
working with the Index and to prepare the 
activities that involve the other 
participants: parents and children.   
 
Since the activities took place within the 
ROMEDIN project, the social inclusion topic 
was central, but as the Index reveals, the 
teachers, parents and children brought into 
discussion a variety of situations in which 
schools institutions are challenged to deal 
with the diversity of pupils and their 
families. All the meetings were attended by 
Roma children and parents, alongside 
parents belonging to the majority ethnicity. 
Meetings were organized in the next stage; 
these were attended by primary school 
pupils in four of the schools, by gymnasium 
students in all the five schools and by high 
school students, in two schools, according 
to the characteristic of the educational 
units. The pupils filled in forms, then they 
were involved in discussions. Some of them 
had to opportunity to share their 
experiences of diversity acceptance and of 
discrimination, to come up with proposals 
for improving the climate in their schools 
and to elaborate on their solutions.  
 
The methodology was identical in the case 
of parents: after filling in the forms, they 
participated to discussions during which 

                                                                         
Network (http://inclusiveschools.org/inclusive-
schools-week/). 

they could present their opinions in more 
detail.  
 
All the forms contain statements related to 
the dimensions of inclusion:   
 

 Inclusive culture in schools 

 Inclusive policies (provisions, rules) 

 Inclusive practices in the teaching 
process  

 
In this newsletter issue, we will briefly 
present the results of these surveys; they will 
be further elaborated in the project 
proceedings. 
 



 

1. Inclusive Culture in Schools  
 
 

The graphic below3 presents the number of teachers who declared that a specific statement is 
true for their school. 
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3
 Community Consolidation - Everybody feels welcome in this school; Students are helping each other; Teachers 

cooperate; Teachers and pupils respect each other; Teachers and parents cooperate; Local communities are involved 



 

Teachers state that they often feel 
overwhelmed by the social issues of some 
families and pupils. Teachers believe that 
being overwhelmed with tasks for which 
they are not properly trained can go 
against the teaching process, regardless of 
their attachment to children and of to their 
concern for their issues. In their opinion, 
the community that comprises the three 
involved factors – parents, children and 
teachers – is not strong enough. 

Only 18% of the interviewed teachers 
believe that the inclusion philosophy is 
embraced by parents and teachers. Less 
than half of the respondents believe that 
they are respected for the human qualities 
and for their role in schools. Mutual respect 
emerges as an important issue, since both 
students and parents perceive it as 
problematic: only 15% of the interviewed 
high schools students and 48% of the 
parents regard students-teachers 
relationships as based on respect.  

                                

 

2. Inclusive School Polit ics (Developing the School for Everyone) 
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Dezvoltarea școlii pentru toţi 

Teachers’ efforts to make learning accessible to 

everyone in the surveyed schools and to provide 

conditions in which students can make progress is 

reflected in the high degree in which respondents 

were satisfied with the how much they were able to 

reach from the indicators pertaining to this 

dimension: Teacher employing methods are hones; 

All the new employees are helped to find their place 

in the school; The school accepts all the students in 

its circumscription; The school makes efforts to be 

accessible to all the individuals; All the new students 

are helped to find their place in the school; The 

school makes efforts to organize teaching-learning 

groups in which all the students can feel valued. 

Comentariu [DS1]:  
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The indicator with the lowest reach degree 
is the one that refers to organizing the 
teaching-learning process in a manner that 

makes all students feel valued. However, 
the majority of respondents considered 
that this step was properly taken in the 
school where they are working.  

  
Providing diversity support also reveals a less positive aspect: almost half of the interviewed 
teachers feel that they are not backed up to answer children with special needs and believe 
that trainings will not help them in this respect. Almost half of the interviewees feel pressured 
to act in the direction of excluding some children for discipline reasons. This pressure comes 
mainly from parents who believe that the existence of some “problem children” in the school 
community can hinder the success of their own children.  

 

 

 

3. Inclusive Practices in Schools  
 

Inclusive practices encompass modalities of 
coordinating learning and resource 
mobilization.  
Stimulating children cooperation is a 
practice that is seldom used in the teaching 
and learning process – approximately half 
of the teachers (54%) regard this as the 
main feature of teaching in their schools. 

Teachers’ perspectives are supported also 
by those of students, taking into account 
that only 35% of the pupils from the 
primary and gymnasium level and 21% of 
the high school students answered that 
students cooperate with each other in the 
learning process. 

 

 

 

 

 



 
 
 

 

7 

76.4 74.5 72.7

63.6

54.5

63.6

54.5

43.6

63.6

50.9

29.1

0

10

20

30

40

50

60

70

80

90

Dirijarea învăţării

  
Coordinating Learning Process - Teaching is planned according to it; Lessons encourage 
everyone to participate; Lessons stimulate understanding; Students are actively involved in 
their…; Students learn by cooperating; Evaluation contributes to…; Class discipline is based on 
respect; Teachers plan, teach and evaluate in…; Homework contributes to success…; All the 
students participate to the organized activities. 

 
In what regards resource mobilization, it is unlikely that schools capitalize on the differences 
between students and use the staff’s life experience as a resource.  Similarly, community 
resources are known and used to a lesser degree, which requires creating a community 
support network around schools.  
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Conclusions and Directions for 
Improvement 
 

Schools make a considerable effort and 
teachers take concrete steps for removing 
educational barriers generally encountered 
by pupils and particularly by Roma 
students, assisting them in their learning 
process.  However, thy do not feel that they 
are supported in their effort by parents or 
by the general community.  
Communication between the members of 
the teachers-students-parents group is 
regarded as more inefficient, as each of 
the three parts feels that is not respected 
by the other categories.   
 
Students have several proposals for 
improving school life, from painting the 
classrooms in vivid and friendly colors, to 
organizing relaxing spots inside the 
buildings, setting up “happiness activities” 
(building playgrounds in the schoolyards 
and organizing extracurricular activities like 
trips), to using school detention as 
punishment method for indiscipline. In 
each school, the discussions with students 
revealed their need to communicate with 
teachers, to enjoy a more tactful approach 
and to receive attention according to their 
needs, in a climate of mutual respect, 
where the differences between students 
that emerge during the learning process 
can be accepted, while the efforts to 
overpass them are appreciated and 
solutions are found. 
 

The directions of change are emerging 
from the following results: strengthening 
the partnership with parents, creating a 
less formal framework for 
communication, necessary to help parents 
from disadvantaged and culturally different 
environments to overpass communication 
barriers that are typical for formal and 
official environments. Community 
resources – both financial and 
organizational – could be used to provide 
opportunities for unfolding activities of 
non-formal communication or to assist 
families who face difficult situations.  
Providing social assistants in schools for 
addressing the social issues of pupils and to 
facilitate communication between teachers 
and parents could contribute to strengthen 
the partnership between schools and 
families and would diminish teachers’ 
burden with non-educational issues.  
 
By removing the learning barriers 
encountered by Roma children, one can 
employ class and school colleagues as 
resources, alongside team work to 
stimulate learning and to increase school 
motivation, autonomy and a sense of 
autonomy and competence.  
At the same time, team work can help 
strengthening the sense of community in 
the classroom. Another important aspect 
mentioned by the teachers from the 
participating schools is having more 
support teachers involved in the process of 
teaching Roma children. 
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Project Details  

 

 

Romanian  

http://www.desire-ro.eu/?page_id=904, 

http://coastei-ro.eu/?page_id=30  

 

 

English  

http://www.desire-ro.eu/?page_id=968,  

http://coastei-ro.eu/?page_id=32  
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